Drawing on data from a wider ethnography this paper focuses on the ways in which negotiate their identities against the shifting backdrop of local and global discourses. We explore how children of the Libyan diaspora take up the semiotic resources available to them in their daily negotiations about identity. We show how they perform identities dialogically, with each other and with adult professionals, talking about salient issues of religious, cultural and national heritage before and during the Libyan Uprising.
If the study of childhood is considered as a socio-cultural project (James 2013 ) then the contemporary conditions of late modernity are likely to play out through the actions and interactions of young children in both home and school settings, as well as in the spaces in between. These settings are quite specific contexts, comprised of particular communities brought together in distinctive geographical regions. However, from the early 21 st Century onwards it has become increasingly problematic to see such distinctiveness in terms of a separation from wider global influences. In his foundational work on globalization, Appadurai (1996) draws attention to the influence of mass migration and new media in re-defining patterns of consumption, lifestyle and self-representation, pointing the way to a re-conceptualisation of the local.
These influences impact on childhood and when we look closely at the lives of young children, we see how they are enacted in local settings, how they are instantiated in everyday routines and activities, and how they are patterned in various ways by wider discourses. In this study, we draw on ethnographic data gathered by Dr Ruth Barley, as part of her doctoral study which explored how a group of young children conceptualise and operationalise identity in one such local setting, and the part that this plays in their patterns of interaction (see Barley 2014 for details of the full study). The paper's second author was one of Ruth's 1 doctoral supervisors. In writing this paper together we have reflected on a section of data that emerged from Ruth's study.
Contemporary urban settings are often characterised by the plural nature of their population. Although this is not sufficient to define contemporary urban life, the condition sometimes referred to as 'superdiversity' is becoming increasingly more significant (Blommaert & Rampton, 2011 ). Vertovec (2007 :1024 , writing about the British context, coined this term to describe the 'new, small and scattered, multiple-origin, transnationally connected, socioeconomically differentiated and legally stratified immigrants who have arrived over the last decade.' To acknowledge superdiversity is to recognise that more attention needs to be paid to the diverse social and cultural issues that 1 As this is the name that the children knew Dr Ruth Barley by this is the name that will be used throughout the paper. For young children in the current climate, everyday meaning-making practices receive relatively little acknowledgement in formal and informal learning (Daniels, 2014) . This is also true in culturally diverse settings. The work of Gutiérrez and her colleagues (2011) is an exception and has been influential in highlighting the hybrid, multimodal practices of dual language-learners. This work draws attention to the cultural artifacts as well as the social and linguistic practices that shape and are shaped by transmigratory flows of population.
These hybrid multimodal practices highlight the changing purposes and patterns of meaning-making across different contexts. Patterns that are repeated by children in different language groups as local and transnational meaning-making practices interweave to create rich and complex contexts for identity performance. Recognition of this complexity invites an approach that acknowledges how cultures and identities intersect with both formal and informal learning in specific contexts.
Accounting for context
New and emerging patterns of migration, coupled with the increased diversity and availability of new media challenge existing definitions of community. In his in-depth study of community ties in a suburb of Toronto, Wellman (2002) illustrated the transition from close-knit face-to-face relations to the more diverse 'glocalized' networks in which community is defined socially rather than spatially. Social connection, and ultimately one's sense of belonging may begin to depend on 'place-to-place connectivity, and not door-to-door' (Wellman, 2002: 14) . This is certainly the case for the diasporic youth who are the focus of a study by Rowsell & Burgess (2014 and popular culture. These young people clearly performed identity as much in glocalized networks as they did in their face-to-face relationships.
The same seems to hold for younger children, too, as the current study suggests. Here we note how children of the Libyan diaspora understand and reflect on the fluid nature of identity and in doing so actively construct their sense of self and others within the context of dominant structural constraints and discourses. These children are influenced not only by the relationships that they have with their families and their peers but also by the 'new media' that they are exposed to. In providing an account of this we draw on the work of McFarlane (2009) and his notion of the 'translocal assemblage'. McFarlane uses the Deleuzian idea of assemblage, conceived as a 'multiplicity that exceeds its component parts but which nevertheless retains elements of specificity. ' (2009: 561) , to provide an analysis of space and power suggesting ways in which complex and multiple forces coalesce as place-based eventsevents that are partly constituted by the exchange of 'ideas, knowledge, practices, materials and resources across sites' (McFarlane, 2009: 561) . This perspective counters ideas of homogeneity, as it becomes clear that local interpretation always determines how ideas and things are understood, interpreted and how they interact with other forces. To put it another way, we might replace the idea of 'the global' as an undifferentiated universal space with an understanding that 'the global is situated, specific and materially constructed in the practices which make each specificity' (Law, 2004: 563) .
In accounting for the context of this study the idea of a translocal assemblage allows us to focus on the ways in which socio-political events of global significance -in this case the Arab Spring and the ensuing Libyan conflict, take on meaning in the lives of young children in a particular site in the North of England. The assemblage, in emphasizing both spatiality and temporality, thus describes a 'topography of trajectories that cross or engage each other to different extents over time' (McFarlane, 2009:562) later the civil war officially ended with the NATO withdrawal shortly afterwards (Ayan, 2011; Friedman, 2011 (Black and Bowcott, 2011) . As in many other cities across the UK, the Libyan diaspora who feature in this research staged a campaign calling on the local community to support their cause. In this way local events reflected and refracted issues that dominated mainstream media and strong personal resonances.
Many adults in the families that feature in this research had come to the UK to study and therefore still had close family ties and friendships in Libya. These friends and family members were directly affected by the uprising. In this sense they correspond to Wellman's (2002) description of a glocalized community, networked as much in place-to-place communities as in their specific locality. The events described inevitably became woven into their children's everyday lives. Drawing on data from a wider ethnography (Barley 2014 ) this paper explores the discourses that a small group of Libyan children drew upon in negotiating and re-negotiating their identities against the dynamic and unfolding political events that dominated media depictions of Libya. These findings echo how the children in Beresin's (2010) study incorporated media representations in their school peer interactions.
The study
The focus of Ruths study was on how young children conceptualise and operationalise identity and the part that this plays in their patterns of interaction. Analysis of the data produced revealed identity to be dialectical: anchored and transient; self-defined and ascribed; individual and collective.
They study was guided by ethnography's distinct focus on culture, the process of seeking to uncover emic perspectives, and narrative output (Wolcott 1999).
Adhering to the participatory principles that are intrinsic to both ethnography and childhood studies (Cheney 2011 ) the children in the study were involved in developing its focus, the design of research tools, and later on in data collection and analysis.
The ethnography was conducted in the reception class of an inner city school, While the study as a whole used a range of research methods that revealed the dialectical nature of identity, only two are drawn upon in this paper:
1. participant observation.
2. digital book creation, through which children's stories of 'Where I am from' were told through photos and typed text This research activity was inspired by a child in the class (Mustafe) who asked if he could make what he described as 'A Libya book' after he initiated a conversation with the researcher about the unfolding situation in his country of origin. This activity was not intended to describe a fixed identity but was used to explore an aspect of identity (i.e. nationality) that the children wanted to discuss. The activity allowed children to explore nationality in a fluid way with some children depicting a dual-nationality and others describing how their nationality has and continues to change. In the full study this research activity was analysed alongside other activities that explored different aspects of identity or as the children described it 'being me' (see Barley [2014] ). As in Moinian's (2009) study, the children in the current study conceptualise and operationalise a complex and dynamic understanding of identity as performative, situated and dialectical in their everyday lives. The participatory research approach adopted in this study meant that ethical practice was seen as an ongoing process that required continual (re)negotiation with research participants (Cheney 2011) . Throughout the study Ruth positioned herself as an adult who lacked knowledge about children's worlds and needed to be taught.. In order to ensure full participation in the study, school multilingual support workers acted as translators enabling the voices of children with little English to be heard (for a fuller description, including negotiating the challenges of doing research via a translator see
Barley [2014])
Children's stories
The storytellers
Four Libyan children's stories feature in this paper, two boys: Mustafe, and Kareem; and two girls: Abia and Saida. These children self-selected to take part in the study and shared their views and feelings about the changing socio-political position in Libya with Ruth.
Kareem had no English when he first arrived at Sunnyside from Libya a few weeks after the start of the new school year. He struggled at first with the language barrier and got frustrated and upset when he couldn't communicate 3 Reflexivity is key to undertaking an ethnography. For a full discussion of how this was adopted in the current study see Barley (2014) . In contrast, Mustafe had been living in the UK the year prior to starting school.
On arrival at Sunnyside he was friends with an Egyptian girl Aafia, whose family were also in the UK on temporary student visas. Mustafe was a talented footballer and soon made friends with the other older boys in the class. At the start of the year he regularly discussed 'being Muslim' with his peers. However, he didn't talk much about Libya with his peers until the start of the uprising.
The two girls who feature in this paper, Abia and Saida were inseparable at school. They had previously attended Sunnyside's nursery together and reportedly saw a lot of each other outside of school. Neither girl talked much about Libya until the uprising began when Gaddafi and the unrest began to feature in their drawings that they almost always produced together.
Before the conflict
Fieldwork began before the Arab Spring commenced. At this point 'being
Libyan' did not feature strongly in children's peer social interactions at school though, as we will see below, some children did make comparisons between living in Libya and England.
Kareem, like his Libyan peers, talked about his family's change in socioeconomic status since moving to the UK, but a more frequent topic of his peer conversations was ethnic diversity which appeared to be very salient for him.
Ruth's fieldnotes illustrate this:
In November we are in the outdoor play area during a morning session. 
Almost as soon as they started the children stop and return to their drawings discussing the different places that they pray and comparing their experiences. Amir (who has just started to learn Arabic at Koranic school) is particularly interested in the prayers that Aafia and Mustafe recite and asks Mustafe about them. As Mustafe explains the prayers to Amir the two boys compare their experiences of 'being Muslim.'
A number of children in the class regularly engaged in these discussions about 'being Muslim' and in doing so highlighted their collective religious affiliation. But they also showed the intersecting nature of identity, noting the differences between 'being a Muslim girl' and 'being a Muslim boy'; or 'being a Libyan Muslim' and 'being a Somali Muslim.' Notions of similarity and difference, inherent in identity, were openly interrogated amongst their peers with children discussing identity's dialectical nature in terms of collective and individual identities, self-defined and ascribed identities alongside fluid and fixed identities. Within this context, 'being Muslim' can be interpreted as a 'superordinate identity' that comes to the fore in diverse social situations as a way of promoting a sense of togetherness (Gaertner et al. 1999 Social structures and discourses about linguistic hierarchies informed these two girls' peer interactions at Sunnyside. 'Being Arabic speakers' continued to be important, as we will see below, for these girls, becoming salient during the ensuing conflict in Libya.
During the conflict
Some children in the class were actively exposed to the unrest in Libya, such as Abia whose extended family were directly affected by the conflict, while other children, such as Mustafe and Kareem, unconsciously soaked up the news through their families' media engagement. These unfolding events became the focus of a number of research activities. The conflict started at the same time that the children began to collaboratively construct the 'Where I am from...' digital books with Ruth. In these, the political uprising features heavily in the children's discourses about the places they are from. 'being Libyan' began to feature more regularly in his identity discourses.
An interest in media images of the Libyan conflict also became important for Mustafe -as did the symbolism embodied in the two Libyan flags that were increasingly used to represent the different sides in the conflict.
Pulling together images to use when making the digital books in January 2011
Ruth inserted a picture of the solid green flag that was adopted as the Libyan national flag in 1977 by the Gadaffi regime (see Figure 1 ). Not updating the picture library that was used to create the digital books with the NTC flag prompted an interesting discussion with Mustafe about his national identity.
As 
As he finishes his flag he tells me that this is the flag he wants in his
Libya (digital) book as it is the flag that he also wants for Libya. classmates. However, as discussed above, he did initiate conversations about these events with Ruth. While both boys were concerned about the situation in their homeland, Mustafe was more visibly agitated about the events on TV than Kareem.
As the other children that Mustafe regularly interacted with did not understand the significance of Libya's flags to his identity, or share the meanings that he gave to them, this did not seem to impact on how his peers interacted with him at school. Mustafe's flag can therefore be viewed as a symbolic marker of identity that was not particularly salient in the context of Sunnyside. As
Mustafe performed this aspect of his identity to a largely unappreciative audience he emphasised the meaning that he attached to this symbol and, in doing so, attempted to convey its meaning to his peers. Gilroy's (1993:122) understanding of identity as the 'changing same' is one way of framing Mustafe's fluid identity which was in a continual state of becoming.
It is interesting to note that some other children, most notably Abia and Saida, did share Mustafe's dominant status, at this time, of 'being Libyan' (also sharing his socio-political views about Gaddafi) and at times depicted scenes from Libya in their pictures and discussed this with their friends. Abia's picture of her family in Libya, which she decided to draw during a free choice activity session, depicts Gaddafi looking angry while her family are smiling 
Discussion
In sum it might be said that the comfortable surroundings of the reception class of Sunnyside were by no means impervious to a wide range of religious, ethnic and political discourses from the world outside. Ideas, discourses family and peer relationships as well as home media consumption provided a fluid translocal context that these young children produced and skillfully reworked in their social interactions and activities at school.
Throughout this study children regularly talked about their own identities with their peers. In these conversations they repeatedly used phrases such as 'Being Libyan' or 'Being Muslim' to describe themselves. Over the course of the year these 'Being...' phrases became a standard feature of children's identity discourses. The data presented here show how children's identities were performative, situated and dialectical, as they used linguistic and semiotic resources drawn from their home, school and media lives, reflecting a complex interweaving of translocal discourses. The work suggests that identity can be viewed as in a continual state of becoming (Hall 2000) .
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